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ABSTRACT
In the contemporary context of deepening quality education, dance education is pivotal in aesthetic education. This study 
focuses on the dual-faceted promotion of aesthetic awareness and holistic physical-mental development among primary and 
secondary students through this educational approach. Based on theoretical deconstruction, it first establishes a coupled model 
integrating dance education, aesthetic capacity development, and physical-mental health. Empirical analysis reveals current 
challenges: regional imbalances in resource allocation, lack of dynamic adjustment mechanisms in curriculum standards, and 
structural shortages in teaching staff. Three targeted solutions are proposed: establishing a cross-departmental resource 
collaboration system, developing modular curriculum pathways, and cultivating an ecosystem for teacher professional 
development. The core findings demonstrate that high-quality dance education not only awakens students' kinesthetic 
intelligence and empathy but also serves as a synergistic hub in achieving the five-dimensional educational goals of moral, 
intellectual, physical, aesthetic, and labor education.
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1　Introduction

The profound transformation of contemporary educational paradigms drives a strategic shift in educational objectives 
from knowledge-centered to competency-based approaches. Reviewing China's basic education trajectory reveals a 
pronounced imbalance between cognitive skill cultivation and emotional literacy development over the past three 
decades. Excessive focus on academic achievement evaluations has constrained students' emotional expression 
dimensions, while sustained compression has eroded the temporal and spatial domains for deep aesthetic engagement. 
Alarmingly, this educational imbalance has spawned widespread sensory dullness and weakened emotional expression 
capabilities among adolescents. The evolution of educational philosophy has spurred a reassessment of the value of arts 
education. Particularly noteworthy is the unique nature of dance education: using the body as a cognitive vehicle, it 
integrates emotional expression into spatial movement, forming a synaesthetic educational model that transcends 
linguistic limitations. In recent years, the shift in policy orientation has been especially pronounced, with the weight of 
aesthetic education in curriculum standards steadily increasing. This movement from the periphery to the core of 
schooling signifies dance education's elevation from skill training to an essential medium for character cultivation. At a 
deeper level, the core proposition of current educational reform has shifted from innovating teaching content to 
returning to the essence of nurturing individuals. The ultimate goal of educational modernization should be cultivating 
well-rounded individuals with aesthetic judgment, creative expression, and harmonious physical and mental 
development—not uniform cognitive subjects produced by standardized assessment systems. Within this perspective, 
the unique educational value of dance education lies precisely in its dual function: integrating bodily movement 
awareness with spiritual and emotional elevation.

2　Foundations of dance education, aesthetic perception, and physical-mental development

2.1　The essence and characteristics of dance education

The fundamental distinction between elementary and secondary school dance education and professional dance 
training lies in its core educational purpose. This academic approach uses physical movement as a medium, guiding 
students through systematic practice to experience a complete developmental journey from aesthetic perception and 
work comprehension to creative expression. Its multifaceted impact integrates across dimensions: physiologically, it 
cultivates bodily intelligence, significantly enhancing students' precision in movement control, physical coordination, and 
nonverbal communication skills; psychologically, it deepens emotional experiences through affective embodiment 
mechanisms while simultaneously strengthening imagination and cognitive focus; culturally, it broadens horizons 
through the study of ethnic dances across different temporal and spatial dimensions, fostering cultural identity 
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construction. Its teaching practice consistently adheres to experiential principles and non-standardized approaches, 
prioritizing students' personalized insights gained during the dance process over mere technical compliance [1].

2.2　Elements and significance of cultivating aesthetic perception

Aesthetic perception constitutes the initial stage of individual aesthetic activity, manifesting as a dynamic process 
where the subject grasps the form of an aesthetic object and provides emotional feedback through audiovisual and 
kinesthetic systems. The core structure of this ability comprises the following interconnected levels: first, the sensory-
intuitive capacity for form capture, manifested as acute sensitivity to rhythmic patterns, spatial compositions, and other 
elements of order; second, the ability to analyze meaning beyond appearances, requiring insight into the emotional 
connotations and cultural values of artistic texts beneath formal surfaces; and finally, the mechanism of synesthetic 
transformation, constructing artistic landscapes transcending reality through emotional projection. Cultivating this 
literacy during basic education holds dual reconstructive significance: it serves as the cognitive foundation for advanced 
aesthetic abilities while activating everyday aesthetic perspectives in life contexts. Individuals with mature perception can 
extract aesthetic elements from natural landscapes, everyday objects, and interpersonal interactions, effectively 
deepening and enriching life experiences—a vital pathway to counter emotional alienation in modern existence.

2.3　Dimensions and influencing factors of physical and mental development

The physical and mental development of primary and secondary school students exhibits dynamic integration 
characteristics of physiological maturation, psychological evolution, and social adaptation, with its progression 
modulated by both genetic foundations and environmental influences. Observed along developmental axes, the 
physiological dimension primarily manifests as structural body changes, functional system refinement, and the neuro-
motor refinement of movement control. The psychological dimension encompasses cognitive capacity upgrades, 
emotional regulation mechanism development, and social competency cultivation—specifically reflected in optimized 
attention quality, enhanced abstract thinking abilities, established self-efficacy, and formed collaborative awareness. It is 
crucial to emphasize the significant synergistic effects among these developmental dimensions. For instance, enhanced 
motor coordination positively fosters confidence in social interactions, while improved emotional stability effectively 
strengthens cognitive processing efficiency. Dance education achieves comprehensive intervention in the developmental 
system through integrating physical action and conscious experience: leveraging physical activity as a fulcrum to 
optimize physiological systems, while simultaneously driving psychological and social development through integrated 
elements such as emotional expression, team collaboration, and performance practice [2].

3　Issues and challenges facing dance arts education

3.1　Uneven distribution of arts education resources

The development of dance education exhibits distinct regional disparities. Differences in objective resource allocation 
constitute the primary constraint, with significant gaps in physical space provision for dance instruction across schools at 
different administrative levels. While some economically developed regions have established dance teaching facilities 
meeting professional standards, many county-level schools lack dedicated activity spaces, forcing routine instruction in 
non-specialized venues. This spatial disparity compromises instructional quality and poses health risks for young athletes. 
Disparities in intangible resource allocation have even more fundamental implications. Channels for sharing artistic 
resources across regions remain underdeveloped, while high-level performances and professional artistic guidance 
exhibit geographic concentration. Rural students face severe limitations in accessing professional cultural and creative 
exchanges. This entrenched spatial distribution of educational resources has gradually evolved into a constraint hindering 
substantive progress in educational equity. In some regions, dance education remains confined to the superficial level of 
policy implementation, failing to foster the deep development of students' aesthetic literacy genuinely.

3.2　Monotonous curriculum content and teaching methods

Current dance education practices face dual challenges in curriculum development and pedagogical transformation. 
Deficiencies in curriculum design manifest primarily in the following areas: lack of scientific coordination in educational 
objectives across different stages, with teaching materials for secondary schools exhibiting an underage orientation; 
insufficient integration of local cultural resources into the curriculum system, failing to establish effective teaching plans 
for transmitting indigenous culture; and an excessively high proportion of standardized teaching elements, structurally 
limiting students' space for individual expression. Deeper challenges exist in pedagogical innovation, where traditional 
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skill-transmission models remain dominant. Instruction overly emphasizes standardized movement execution while 
neglecting guidance for creative self-expression. Evaluation metrics exhibit pronounced conceptual biases, with technical 
indicators like collective performance uniformity significantly outweighing the cultivation of original thinking. This 
reduces dance instruction to a system of physical mimicry. When arts education prioritizes external form control over 
deep emotional engagement, it risks neglecting its fundamental purpose—cultivating core competencies—and strays 
from its original mission [3].

3.3　Professional development of teaching staff requires enhancement

The key constraint on improving dance education quality lies in inadequate teacher development. Significant regional 
disparities exist in the allocation of full-time faculty, with teacher density decreasing geographically as administrative 
levels decline. Some rural schools chronically lack permanent instructors, making cross-disciplinary teaching an everyday 
reality. Professional competency structures also warrant reflection: teachers with dance backgrounds often lack sufficient 
grasp of foundational education principles, hindering the establishment of child-centered training systems; non-
professional teachers face the challenge of insufficient artistic expertise, resulting in a widespread lack of professional 
guidance in teaching. More concerning is the underdeveloped vocational education system, where regional teaching 
research collaboration mechanisms remain incomplete, academic communities for teachers progress slowly, and 
inadequate professional dialogue platforms hinder the sharing of pedagogical insights. This state of the teacher 
development support system traps dance education in traditional implementation models. Advancing toward high-
quality education requires a more robust foundation in teaching expertise.

4　Recommendations for enhancing the quality of dance education

4.1　Strengthening the coordination of art education resources

A multi-tiered, interconnected educational supply system must be established to address the current regional 
imbalance in resource allocation. The primary task is to implement a dedicated support program that prioritizes 
infrastructure upgrades in resource-deprived areas, thereby narrowing disparities in teaching facilities between schools. 
Concurrently, efforts should focus on establishing channels for circulating high-quality resources and building cross-
regional art education collaboration platforms. The orderly flow of core resources can be achieved by establishing a 
paired development model between high-quality urban schools and rural schools. This includes facilitating periodic on-
site exchanges for key teachers, creating a shared digital curriculum resource repository, and organizing annual arts 
performance programs jointly.

Furthermore, the collaborative educational functions of social and cultural institutions should be fully activated. 
Professional performing arts troupes should be guided to establish artist-in-residence programs at schools, and university 
arts departments should be supported in establishing practical training bases for basic education. The innovative 
significance of this school-community linkage model lies in breaking the inherent limitations of traditional closed 
education. Leveraging regional resource networks ultimately achieves substantive equality and universal access to arts 
education opportunities [4].

4.2　Innovating curriculum content and teaching methods

The key to overcoming the dilemma of curriculum homogenization lies in reconstructing a curriculum ecosystem 
centered on "aesthetic experience." Curriculum development must transcend the framework of singular skill training, 
establishing scaffolding oriented toward cultivating composite competencies. For instance, integrating cross-cultural 
dance analysis into classical appreciation broadens students' international artistic horizons; developing progressive 
training modules aligned with cognitive principles—such as contextualized rhythmic games and original movement 
composition experiments—enhances bodily perception; and strengthening creative mechanisms in practice dimensions
—through thematic improvisation and group collaboration—awakens students' expressive agency. Teaching paradigms 
must undergo a fundamental shift from instruction to inspiration. Instructors should transition from technical 
demonstrators to learning facilitators, while classroom structures should adopt studio-based models to create inquiry-
driven task scenarios and artistic experimentation workshops. Evaluation reform requires establishing an indicator system 
that equally values aesthetic expression and creative ability, reducing the emphasis on standardized technical skills, and 
adding a growth-oriented assessment dimension. This student-centered teaching transformation will effectively return to 
the fundamental purpose of dance education: nurturing the spirit and awakening the soul through joyful movement.
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4.3　Improving the teacher training system

Enhancing the quality of the teaching faculty requires establishing a comprehensive training mechanism that 
integrates pre-service and in-service education. The curriculum of teacher training programs should be reformed at the 
higher education level. While retaining specialized dance technique courses, the proportion of professional courses such 
as educational psychology, child development theory, and curriculum design should be increased. Simultaneously, the 
duration and depth of educational practice components should be extended, and a collaborative training model should 
be implemented where university faculty and key K-12 teachers co-mentor students. For in-service development, 
establish a tiered and categorized support system. Relying on teaching and research institutions, create subject-specific 
teaching and research centers to conduct regular teaching workshops. Organize specialized training and case studies led 
by senior education experts; build regional teacher learning networks to support mutual professional growth. Regarding 
safeguards, optimize incentive and evaluation mechanisms by establishing a comprehensive assessment model 
encompassing dimensions like instructional design innovation, educational practice outcomes, and teaching research 
achievements, replacing the single-dimensional competition-based evaluation. This systemic reform will improve dance 
education quality by enhancing teachers' intrinsic motivation for professional autonomy and development [5].

5　Conclusion

Dance education plays a unique and vital role in nurturing students within the basic education system. By deeply 
integrating physical practice with aesthetic experience, this educational approach exerts a multidimensional influence on 
students' perceptual development, physiological coordination, emotional regulation, and holistic character formation. 
While current practices face practical challenges—including disparities in resource allocation, insufficient pedagogical 
innovation, and imbalances in professional faculty structures—these issues underscore the necessity for deepening 
educational reform. Future efforts should focus on systemic measures—including optimized resource integration 
mechanisms, reconfigured curriculum ecosystems, and enhanced teacher professional development systems—to ensure 
dance education becomes a practical pathway for achieving holistic educational goals. This will provide foundational 
support for cultivating well-rounded new generations with balanced moral, intellectual, physical, aesthetic, and labor 
education.
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